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Agenda Item 7a

Nottingham City SACRE: 19 October 2023
Membership Update

1. Since the last meeting in July 2023 the following actions have taken place
with regard to SACRE membership.

¢ Resignations, or nominating body changes, have been received or confirmed for:
- A J Matsiko: Group D
- Jill Edmonds: Group B
- Sam Hustwayte: Group B
- Muntazir Mohammed: Group A
- James Stapleton: Group A

We thank them for their service to this Committee.

2. Adverts for the Baptist and United Reformed Church vacancies (Group A) have been placed
with their respective nominating bodies. There has been no interest as yet.

3. An advert for Group C vacancies has been shared in the regular city schools’ newsletter,
SCENE and through Governor Service and the Nottingham Schools Trust. This generated
seven positive enquiries for the Local Authority to consider.

Name Role

Nazia Igbal Chair of Governors, Middleton Primary

Fiona Maciel Governor, Carrington Primary

Leanne Harwood Governor, Dovecote Primary

Emmanuel Ofori Governor, Berridge Primary & Bluecoat Aspley Secondary
Samia Ishaque Governor, Middleton Primary

Ambreen Razak Chair of Governors, Snape Wood Primary

Claire Al-Hussaini Leader of SEND and Safeguarding (Djanogly City Academy

4. If Kirsty Lacey and Sarah Peek were willing to move to Group B, there could be four
vacancies in Group C with the option to co-opt interested members.

5. Representatives for Group D are yet to be confirmed.

6. In addition to the representatives of Group A, as set out in the current Constitution, loakeim
Oureilidis also attends to represent the Greek Orthodox Church. It is anticipated the planned
revision to the Constitution will formalise the Greek Orthodox Church as a member of Group
A.

Heidi Shewell-Cooper, LA Officer, Nottingham City SACRE, 17 October 2023
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7. The current membership for Nottingham City SACRE is as follows:

Name Organisation

Group A: Christian denominations, other than Church of England, other religions and their
denominations reflecting the principal religions in the area

1. | Martin Bennett Salvation Army

2. | Mark Bennett Methodist Church

3. | Moira Dales Roman Catholic

4. | Krishna Dasi Director of Hinduism Education Services

5. | Chris Richards Humanist

6. | Deb Martin Quaker

7 M Qasim Hussain Islam

8 Ezekiel Alawale Majority Black Led Churches

9 Pvail Singh Sikhism

10 | Norman Randall Jewish

11 | Dr Ifran Malik Ahmadiyya Muslim Association

12 | VACANCY United Reformed Church

13 | VACANCY Baptist Church

Group B: The Church of England

1. | Anne Lumb Southwell and Nottingham Diocese

2. | Alison Milbank University of Nottingham - Theology &
Religious Studies

3. | Andrea Burrows Lowdham Primary

4. | VACANCY

5. | VACANCY

6. | VACANCY

Group C: Teacher and Head Teacher Associations, and others representing educational
interests

1. | David Wand UNISON

2. | Sarah Peek St Stephen’s Primary

3. | Louise Regan National Education Union
4. | Kirsty Lacey Bluecoat Aspley Academy (Secondary)
5. | VACANCY

6. | VACANCY

Group D: The Local Authority

1. | Councillor Cheryl Barnard Bulwell Forest Ward

2. | Councillor David Mellen Dales Ward

3. | Councillor Angela Kandola Berridge Ward

4. | Councillor Neghat Khan Dales Ward

5. | Councillor Saj Mohammed Mapperley Ward TBC

6. | Councillor Farzanna Mahmood Radford Ward  TBC

Heidi Shewell-Cooper, LA Officer, Nottingham City SACRE, 17 October 2023
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8. Recommendation
It is proposed that SACRE accept the Local Authority’s recommendations that:

a) M Qasim Hussain, Ezekiel Alewale formally join Group A

b) Andrea Burrows formally joins Group B

c) loakeim Oureilidis is formally co-opted into Group A, if agreeable.

d) Kirsty Lacey and Sarah Peek move from Group C to Group B, if they and their nominating
body, Diocese of Southwell and Nottingham, Church of England, are in agreement.

e) All seven nominations for Group C, listed above are accepted into Group C, with a
combination of full and co-opted positions, to be agreed.

Heidi Shewell-Cooper, LA Officer, Nottingham City SACRE, 17 October 2023
Page 5
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it Re\/ised Nat|onal Statement To meet this entitlement, pupils must be taught to understand the nature of All pupils are entitled to receive
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The national statement of entitlement (NSE) Indicates that children and young people in
schools, whatever their context, are entitled 1o an education in religion and worldviews that:

* reflects the changing religious and secular diversity of the UK and the world

* Is inclusive of, and relevant to, children and young people, whose worldviews may range
across the secular and/or religious
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V. promote the value of
scholarship

For all pupils 1o have equal
access to high quality education
in religion and worldviews, the
subject must be given adequate
time and resources commensurate
with the place of the subject

(RE) as a core component of the
curriculum,
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Thinking
it through

The NSE presents
a realm of religion
and worldviews to
explore (content
strand, NSE a-f).

RELIGION
AND
WORLDVIEWS

\
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As with any exploration,
you need to prepare;
you need to choose the
right tools for the job
and a suitable route
(engagement strand,
NSE g-i).

But your exploration is always going
to be undertaken from your own
perspective - i.e., from within your
own worldview (perspective
strand, NSE j-k). Awareness
of how this affects your
exploration, and how

your journey affects your
own worldview, is an integral part
of the exploration, and something to
draw attention to throughout the
journey - not just something
to reflect upon when you get
back home.
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| 10 Developing pupils’ personal

Ll worldviews

The development of pupils’ personal worldviews is
integral to an academic worldviews approach.

It involves:

* enabling pupils 1o reflect on and date thelr worldy and the of these, so
that they can engage n well-informed dial in rel to religion and worldviews (while
mmmuauum»mmmm«r&
for example)

* drawing pupils’ attention to thelr worldviews and bringing them into well-informed
dialogue with the worldviews of others

* developing their reflexivity - their reflection on and self-awareness about the

learning process

* using this reflexivity to understand and explain how thelr personal worldviews both affect
their encounter and engagement with the content of religion and worldviews, and also how
these encounters may influence thelr worldviews

* recognising and reflecting on how other people are also influenced by their personal
worldviews in how they respond to religion and worldviews

. Joping their und ding of the role of interpretation in their own knowledge growth.

Developing pupils' personal worldvi may include the following:

* the ability to apply disciplinary, dialogical and hermeneutical skills

* the acquisition and creation of p | knowledge, arising through the P action
of ging with the of religion and worldy

* the development of academic virtues, such as curiosity, intellectual humility, willingness to
learn from others, and careful listening before coming to judgement.

Note that the subject will provide exp ities and 15 with diverse
people and content exemplifying something of lhe richness of worldviews, wisdom, lived

Tiggh figion, artistic exp human ¢ ivity and ing y. culture, philosoph
ﬂhln.ek.

The encounter with the rich d y of human experi gives pupils space and tools
for reflecting on their own worldviews, and to gnise how their world affects their
of, and engagy with, the world, Pupils can refiect on how this applies to

Mf)uneelseloo.udmuhalmlﬁlmeanlmﬁslemnglo.wnvmmmm

\ollﬂdluunndknpm:dmhmwpthmbehmnmnamumtmdlmmsdmd
contexts (such as those with a religl Habus writers may look to identify
aspects of moral and spiritual development more closely.

RE Council Worldviews Progect: Draft Handbook © REC 2022

10.1 How to develop pupils’ personal worldviews

Tt is important 1o note that the position strand of the NSE (statements j-k) indicates that
pupils are always g the and p of the subject from the position of
|hdtmwddem:memmu.. loping p I worldviews is not simply a matter
of getting to the end of & unit of work and reflecting on thelr own ideas (see illustration on

P 21). Instead, pupils should have their attention drawn to their position in relation to their
studies at different thmes within a unit of work. There ks not a set requirement for this - and it
should not become a tick-boxing exercise. Depending on the it might be appropriate
1o reflect on pupils” worldviews at the beginning, middie and end of a unit, asking pupils
whether and/or how their ideas are changing or have changed.

Strategies for this include:

FREE-LISTING ha

I This is an ethnographic method that collects data that shows salience of
terms; for example, asking pupils or interviewees to list the first words that
come 1o mind when they think about the term eligion’ or ‘non-religion’ or
‘God’ or "truth’; !hcnplhednglhelhnandam}ymlkum lh.un,

lotnnlund' i+ y. This can Ind persp
before ying relig dig God.uumeu.

=y MIXING DESK ANALOGY i

;- This lves d g up a diag h g that ek ofap

:’ worldview will have different relevance or imp in different 3

such as when facing challenges, or at different times in life; see p. 37 for an
example of a mixing desk applied 10 planning

SNOWFLAKE ja

This is a diagram that allows pupils to respond to diff
according to how far they agree or disagree; this visual p jon allows
them to see immediately where they agree or disagree with another pupil’s
responses. Pupils discuss similarities and differences and present their

for their resp pplying their k g The can
indicate aspects of a pupil’s workdview and be revisited at different stages
of a unit or units of work to note any changes and continuities,

i, EXPRESSING IDEAS

9_ Pupils might be asked to respond 1o stimulus material in different ways,

expressing ideas through art, poetry, reflective writing, or even through
taking action, These can indicate the nature and impact of pupils’ personal

Adview, with opy ies to revisit and reflect at different points later
in the unit of work or a subsequent one.

One research project on metacognition and worldviews from Exeter University has developed a
Worldview Question Framework (see Larkin et al™), This works as a place for personal reflection
for pupils on their own worldview. Pupils tespond toa \an«y olquemnmnn lhﬂm including

1 ich Iti and 3 1 and ep
1|e about the nature of exi e and of k ledge). Pupils respond to g lntbclghlo(
um-k-m%uﬂmmamhtmnnkmmsnﬂghtdlmgculhrylummThcn-semh
project highlights opportunities for develop of this ap h.
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Applying disciplinary methods

The NSE requires that content should be approached in a varlety of ways, including applying

different ‘ways of knowing' (cf. OFSTED). This allows for the application of methods, for

example those from theology, philosophy and from within the academic study of religion. Such

disciplinary areas are valuable in helping pupils to understand how the study of religion and

woridviews can be undertaken In different wayu

For younger age groups, drawing on a variety

of methods Is sufficient, noting with pupils that

different methods handle content in different ways

and should be evaluated appropriately. The use of

methods and disciplines helps pupils to learn how,

for example:

* you can ask different questions about the same
content

* answering these questions will require different
kinds of methods

Within a worldviews approach, pupils should,
for example:

* be helped to recognise the different auth
weight of a ‘sacred’ text for adberents in that
tradition, and for those outside the tradition for
whom it is not ‘sacred’, and some implications
from this

* explore how and why such texts are interpreted
and applied differently, looking at a range of
perspectives and contexts

¢ the findings might be interpreted appropriately
in different ways
* evaluation of the findings will require a set of

tools app to the methods and discipl

* all the above are affected by the context of
the | / rcher and their p |
worldview.

As pupils make progress through the school,

they should be taught how disciplines construct
different types of knowledge. This means that
there are particular assumptions behind the
various disciplines, and different types of question
being addressed within them.

To apply a worldviews approach is not a matter
simply of selecting a method:; good curriculum
planning entails being clear about the type of
knowledge that is being constructed within any
given module or unit. For example, the theistic
assumptions of theology and the naturalistic
assumptions of sociology and anthropology affect
how scholars practise the discipline, as well as the
rdlliomhlpnflhcknmledgummdhnm
iplines to the world of the adh

wllhlnlndinam

28

. how a worldy
mmuupnsmmlnzdlpmmh&(a
example, how far a focus on texts is appropriate
In different traditions

learn 1o recognise that a single voice from

a tradition will not be rep , and
consider whether and how a tradition could
be represented

. Inmﬂunnyuﬂmm'lpcnpcnlvewﬂl

indli Anaten Ban?

or
,and dividual practice;

for example, a theologian's perspective will differ

from a soclologist’s and from a layperson’s

* consider whose volces are chosen within

lessons, why, and what implications there

may be

* have 10 test whether, for exampl

wnvydauls Hable, such as by i g

lhewesdmnmbd.mewnpkmemdnnp

who was asking whom and why, and how the

data was presented.

See Making good progress 11, Appendix 1, p. 44,
for suggested ways of making progress in
disciplinary knowledge.

RE Council Worldviews Project: Draft Handbook © REC 2022
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15" How to use the NSE
| to develop a syllabus

A syllabus construction p| requires a phil hy before it requires a checklist process or set of
planning steps. The NSE shapes the philosophy, setting out the nature of the engagement between
pupils and the content in an education in religion and worldviews.

This section Includes some p I steps for pl g, some principles to bear in mind, and a set of questions
10 be able 1o answer after planning. Note that the primary purpose of this guidance within the draft Handbook is
for the framework development teams. The guidance will be revised in the light of the experience of developing
fr rks and published in the final Handbook at the end of the project in 2024,

15.1 Steps for devising your syllabus

2% Whether starting a syllabus from scratch, o up through the school. This Is to ensure that
1,1 building on one already in place, start with cartier | pares for later leaming, and
" the NSE. mmmmmmum

to create a structure for the syllabus, to enable
breadth and balance.

Iy Some segments may work across all age groups,

“2‘.') You might want to put it in the centre of a large
"« piece of paper /interactive whiteboard screen.

It would be useful 1o annotate the NSE to show ¥

' and some be more suited to older .
3 | some that you see across ,.8 oy mUlI:‘m
it and strands. Note how some statements can be s e phiasd

broken down into smaller parts. Note how some
might be used 1o add a dimension to another { u You could devise exemplar questions that could
(e.g NSEb could add a dimension of comparison ' 9 ' be used for different age groups to unlock the

between organised and individual worldviews to ' m-wd&pﬂmphhmnyuumun

another statement). Alabus. Note that a world hwill
T R uhqnqtubmdlhm)ymumuldw-
i annotations could incdude examples
/ 4"‘ - Socion selision awit o approach: dont just assume questions can
‘ 0% o transfer straight from one to the other.
wit uimmmmu)wmldlunnem&
pupils to grasp the statements - to understand Wy Reflect on the balance of the engagement strand

how worldviews work. 410 ! statements from the NSE across your
f1Uy,  Asyou annotate, you might use concentric circes Y Illmwdl‘doyuun il u;e:.ndol
5 1 around the NSE - indicating your initial though y P -

11T about bow to go deeper into a statement/strand, secled vo find out swiable snvcet
giving a sense of progression across the age { ) lkuuponxumdrdhhrymwllhworb@
range, and allowing pupils to revisit content. It 11 term plan, pop d by your
Is important to reflect on local contexts: where L Qudlnuhmthnmdlnwﬂuphn
do these offer rich opp for exploring decpens pupils’ engagement with the strands
elements of the NSE? of the NSE, via your chosen segments, balanced
' "1, Note the gaps ~ what areas are left out, or are across the school year and across age groupe.
i1 6 ' covered in less detail? Might this be because they 1y You might like to test your sylabus design
H7 are not part of your current RE practice, or maybe 12 by choosing a sample of key questions from
cover an unfamiliar area of subject knowledge? different phases and drafting some units of work

How might you address those?

/24, Ttwould be helpfiul 1o break down the content
wTNH component of your annotated overview
U into segments (four of five, perhaps). These
could be vertical segments - showing a way
that unds ding of an NSE or
statements might be developed as pupils move

10 see how the questions open up the strands
of content, engagement and perspectives.
Consider a range of case studies that give pupils
an insight into the way worldviews work in
different contexts.
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15.2 Principles to bear in mind when developing a syllabus

Using the NSE

* The NSE maps out the k dge and unds ding of how worlds work in human life that
mnhnsmdmghmhrymbmh k how dy th demic subject and to understand
the hip b Bk and it

* The NSE is intended 10 fu “lessasap that but ‘an ap a space through
which the world can be seen™ "

* The NSE provides a structure and criteria for content sed o avold Hoad

* The NSE s not a list, nor is it a checklist. The statements relate 10 each other, and the boundaries are
not fixed.

* The worldviews approach is not about studying a list of religious and i idviews in
mmmmummmwdmmmm-um
religious domain.

* Syllabuses and schools should not simply assume that they are already dolng a religion and worldviews
approach as set out in this deaft Handbook. Many teachers have been examining diversity and

pplying different disciplines. Hi In a religion and worlkd: lum, the focus Is on the
devel and of pupils’ p I knowledge, through facilitating their interaction
mmmnmumummmmwn—w&nqdm
* Asyllabus should make judgements about the bak b the different o of the NSE,

mwmmnmmummmwaummum
NSE approp

. mww-gmmadmmmwwuwmmmmm

1o emerge across toplcs and across school phases, so that the curriculum develops for pupils aged 4-19,

. mmwmhmMMMMWoﬂnmhmwdmﬂ
be broken down 1o ask s about exi or arigins, such as:

Is there a God or a higher being, force or power? Is this Ufe it, or is theve life after death? What exists
and what does not exisi? What is real and unreal?

Similarty, a unit could use NSE d and focus on ep 4 l g of knowledge and truth,
addressing questions such as:

What is true and false? What is fact and fiction? How do you know? What source(s) do you use to
decide? What is knoudedge? What is belief? What is opinion? What is faith?

Organising syllabus/curriculum content

* Sy study of an org d worldy 1 for example) can be undertaken, but
cmuﬁhwumulomnmdnﬂmmcdunmoﬂhm

o dh can be ined through case studies, which illy the el of
mm-m-mmus-ammmu-numm
focusing on the particular reveals key characteristics or qualities of the wider worldview. ™

* A syllabus should hers to select engaging | that is approg 1o the puplls in
Mmummmmwmummmwm
material religion as well as texts and teachings.
-thu*mhh-&ba.lkh#uuwmt pertise in a variety of

(NSE g), but it is not Y to place eq ph Ammmmmn
Appendix 1, p. 44)

30
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Questions and contexts

* Enquiry questions are powerful ways (o drive the use of the approach. Setting rich
mnwwdwumdwm-mwu
identify a route through the content, and different kind
mwumuwwm

* Contexts can influence choices of questions. These might include how a question will
mnnm!&ﬁlhmﬂmhﬂn“
some visitors or to go on some visits; or to give them a
mmmumummﬂuwnnu
varied questions.

* The local context can help 1o shape or give a flavour 1o a syllabus. For example, the
diversity of Tower Hamlets, within the wider diversity of London. Compare that with
Norfolk and the East of England, where census data identifies Norwich as the most
non-religlous city, and history indicates East Anglia as a place of occasional rebellion,
with notable challengers of the status quo (see, for example, 1075 and 1548 CE). And
Cornwall/Kernow, with its Celtic Christian influence, Cornish language (Kernewek)
and a local desire for political independence. This means that context is not just
about relative size of different religions/worldviews but about the pulse of the local
community.

* Comparison with national and global contexts is also important. The largely secular
environment of Britain and Western Europe is not typical in global terms.

* Note how the syllabus writer or l cloper’s own worldview will influence the
choices made. It is important to ensure that you are is aware of your own position as you
mmmmnuummmmmwum
such as: Are y lum in your own image? Have you overemphasised
dﬂdummmdmmammﬂ-m”
comfort zone, of are you stretching and challenging your own perspectives? Are there
spaces for scholars from within and outside different worldviews? Are your sociologists
or theologlans or philosophers all white European men? If so, make some changes!

. mum.mmnmummmu

les and studies used. d, use of language in the
mummmuwumm awareness of this as
part of 3 P new syllabus/framework.
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e 15.2 Principles to bear in mind when developing a syllabus
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Using the NSE

* The NSE maps out the knowledge and und fing of how worldy work in human life that
mmnmummMmmwmmumn:ﬁanw
the religion and worlds

* The NSEs b ded to function “less as a perl that but 'an ap a space through
which the world can be seen™ "™
¢ The NSE provides a structure and criteria for content sed o avaid

* The NSE is not a list, nor is it a checklist. The statements relate 1o each othes, and the boundaries are
not fixed.

* The worldvi pproach is not about studying a list of religious and i ridviews in
mmmmbmmmwdmmumnum
religious domain.
mmmmumnmmmmmmmnmmm
approach as set out n this draflt dbx have b y and
mdﬂauudhdplmlhwvuhudﬂmmdmﬂmmduhanhmme

of pupils’ g s gh facilitating their
mmecmuauamouhlbeNSE.whﬂemm‘—. d d the worlds of others,
* Asyllabus should make judge about the balance b the different e of the NSE,

according 1o the context. All units need 1o include something from each of the three elements of the
NSE PR e

* The NSE statements are not intended to be covered separately by unit/term. The bigger picture needs

1o emerge across topics and across school phases, so that the curriculum develops for pupils aged 4-19.

* The different statements can be broken down and units can focus on a part. For example, NSE d could
be broken down o ask logical questions about ex origins, such ax

Is there a God or a higher being, force or power? Is this life it or is theve life after death? What exists
and what does not exist? What ks real and unreal?

Similarly, a unit could use NSE d and focus on epi dogical questions of knowledge and truth,
addressing questions such as:
What is true and false? What is fact and fiction? How do you know? What source(s) do you use to
decide? What is knowiledge? What Is belief? What is opinion? What is faith?

Organising syllabus/curricul

. Sy tic study of an organised ! for example) can be undertaken, but
mmmm.m-uumuwmmmumm
* Organised world: can be d through case studies, which (1 the el of

muﬁ-wm-mmusumnmmmumm
focusing on the particular reveals key characteristics or qualities of the wider worldview.™

* Asyllabus should hers to select engaging 1 that is appropriate to the pupils in
wmnmmwmmmd tive exp lived experi and
material religlon as well as texts and teachings.

* As they make progress in the subject, it is helpful to build pupils’ expertise in a variety of disciplines
(NSE g), but it is not necessary to place equal emphasis on each. (See Making good progress model 11,
Appendix |, p. 44)

Questions and contexts

* Enquiry questions are powerful ways (o drive the use of the approach. Setting rich
questions is one way of addressing the challenge of content overload - the questions can
identify a route through the content, and different kinds of questions indicate the best
mw«mammm

* Contexts These might include how a question will
mummm-&ummnuuu“
some visitors or to go on some visits; or to give them a nuanced awareness of diversity
in a particular worldview in preparation for GCSE, along with the critical skills to handle

* The local context can help to shape or give a flavour 1o a syllabus. For example, the
diversity of Tower Hamlets, within the wider diversity of London, Compare that with
Norfolk and the East of England, where census data identifies Norwich as the most
non-religious city, and history indicates East Anglia as a place of occasional rebellion,
with notable challengers of the status quo (see. for example, 1075 and 1544 CE). And
Cornwall/Kernow, with its Celtic Christian influence, Cornish language (Kernewek)
and a local desire for political independence. This means that context Is not just
about relative size of different religions/worldviews but about the pulse of the local
community.

. G with I and global Is also & The largely secular
Mmumwuumhwm
-Nmbwhuﬁ...-..—_ ! oper’s own worldview will influence the
i de. Itis 'your own pasition as you
ummmnuu-ﬁmmmmumum
such as: lum in your own image? Have you overemphasised

m«mwm‘mmummmm
comfort zone, or are you stretching and challenging your own perspectives? Are there
wb“h-ﬂnﬁ“hmﬂ“m,euw
or hilosophers all white European men? If so, make some changes!
-Nm*ohau her's worldview will infly their choices, including choice of

les and “““M“‘Mﬂd-“hlh
dewpmlhw»nhw-m-d&u
part of 3 p of the new syllabus/framework.

n
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15.3 Questions to address when developing a syllabus

* How are pupils going 1o be given
opportunities to explore the nature of
worldviews as a concept? How will they

When developing a syllabus/framework from the draft Handbook, it may be useful to think explore the relationship between redigion

thu@ﬂ\cﬁwkcymuol, dagogy, worldviews, context, and progression. This and worldviews?

some it that should be thought through for each of the o How will you decide the bak o lat

ms mﬂrnmdsmbcchmy in the decisions taken. The category boundaries between these and e '_'"“d““ -.h"

areas are fluid, so you may feel that some questions fit into more than one area. These are not pupils’ understanding of both progresses

set out as steps, as the process is not sequential. The order of decisions may be idiosyncratic, throughout their learning? (NB this does not

depending on context, but they do need to be made. imply equal time ks spent between religious
and i ridh ) How does
this meet the legal requirements for RE?

* How will you balance. for example,

PEDAGOGY WORLDVIEWS
* What is the ‘story’ of your RE curriculum in the
syllabus? How do the NSE statements run through it?
* NSE:What is the right balance of focus on content,

engagement and position?
* What unit questions will the syllabus provide, or
model? How will the syllabus indicate appropriate
s/ methods for add: g these questions?
* How will the syllabus enable pupils to reflect on and
develop their own worldviews? erﬁng a CONTEXT
* How will the syllabus support and empower teachers * What is the local context of your
10 develop their own curriculum in their schools? framework/ area?When and how will this
explicitly affect the RE syllabus?
syuabus * How does this compare with other
parts of the country, or with wider
. PEREAREY e e
* How practical is it for this syllabus.
be delivered by all teachers of RET
PROGRESSION
. Nmnwnyumhu-upﬂhmwu
8 07 Will
,um-:mnﬂlu-ﬂlbwulmmﬁ CONTENT
. mhudww;um;;ﬂw"m-ﬂ.ln * How will you ensure what is ‘colk 1y gh' 17 How will you try
how will these be Included? For example, If the syllabus has a key concept mhmmuh”wnmmm
of sacrifice’: how and when would this be studied, and which worldview content that you require schools to include so that pupils have ‘collectively
case studies would be used 10 enable pupils to have ‘collectively enough’ enough’ knowledge? If so, how will you decide that content?
knowledge? E g the concept of Torah' migh be introduced in KS1 and « How will you ensure you look at a particular worldview in sufficient detail?
then revisited at greater depth in KS2. How will you decide on an in-depth study that demonsirates how a tradition
* NSE: What will appropriate provision for the position statements (j-k) works as & worldview? What criteria will y ¥
look like at each age? thematic approaches?
* How will later learning build upon earlier to creat h * Will you stipulate which worldviews should be focused upon in each key
across the whole of a pupil’s learning journey? stage, or the syllab d why? If stipulated, what is your justification

for the ones chosenT

mm‘n*hm“dmm—m
P ligh d worldviews to meet the NSE?
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The purpose of RE

A working definition
Helping children and young people hold balanced
and informed conversations about religion and
belief

« The primary purpose of RE is religious
literacy




Theology q

This is about believing.

This is about living.
It looks at where beliefs

come from, how they
have changed over time,

how they are applied

differently in different

It explores the diverse ways in
which people practise their
beliefs. It engages with the

impact of beliefs on individuals,
communities and societies.

g contexts and how they
o relate to each other.
> Human and
Social
Sciences Philosophy

It is about finding out how

and whether things make
sense. It deals with

questions of morality and

ethics. It takes seriously https://www.youtube
questions about reality, atch?2v=6NTW2bs

knowledge and existence.



https://www.youtube.com/watch?v=6NTW2bsFTLY
https://www.youtube.com/watch?v=6NTW2bsFTLY
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What is a worldview?

Everybody has
one.

Hard to define.

May be
‘religious’ or
‘non-religious’.

Diversity within
worldviews.

ddbabaiyi: ‘

AN
K‘iﬁ\“‘i\ ¥ ; ~‘x“ [ $ S .'::\'.,“

k %\;‘;? 0 4'-’.'?'. ‘ 4 ,~ x .

How might this
DNNY

impact your
approach to
teaching?

How would you

define your
worldview?

‘Nobody stands nowhere’
video:

https://www.theosthinktan
k.co.uk/comment/2021/05
/12 /worldviews-film



https://www.theosthinktank.co.uk/comment/2021/05/12/worldviews-film
https://www.theosthinktank.co.uk/comment/2021/05/12/worldviews-film
https://www.theosthinktank.co.uk/comment/2021/05/12/worldviews-film
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Taking a worldviews approach to
teaching primary RE

From teaching world religions to teaching worldviews: Looking for the stories
May 29 2023

https://blogs.nottingham.ac.uk/primaryeducationnetwork/

Anne Lumb



https://blogs.nottingham.ac.uk/primaryeducationnetwork/
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